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A PARADIGM 
FOR 

DROPOUT PREVENTION PROGRAMS 



Introduction 



This paradigm outlines the critical components of effective student dropout 
prevention programs. It lays out processes, procedures, activities, and 
other considerations that current literature, research, and program prac- 
tice from across the nation suggest are effective in successful programs. 
The paradigm generally follows the special education program model which 
has been successful in developing and prescribing interventions to meet the 
needs of handicapped youngsters. 

The development of this paradigm follows a sequence of events that began 
with the district researching the scope and characteristics of its dropout 
problem. Two studies of student dropouts made it clear that the San Diego 
City Schools had a serious and unabating dropout problem. An action plan 
was needed for the early identification of potential dropouts and the coor- 
dination of the district's existing services and programs for these at-risk 
students. 

The superintendent directed that a temporary project committee address 
these concerns by organizing a Dropout Prevention Round Table. This Round 
Table was a collaborative between the schools and community, including the 
private sector. Its charge was to develop recommendations and an action 
plan for a comprehensive dropout prevention program to reduce the number of 
dropouts and potential dropouts and to recover these who already had 
dropped out. A key element of the action plan was to be the coordination 
and monitoring of dropout prevention/recovery programs and service. 
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When completed the Round Table's action plan had three sets of recommen- 
detions: one set for central administration, a set for schools, and a set 
for parent, community, and private sector involvement* This paradigm is 
consistent with the Round Table's recommendations and was developed to 
assist principals and teachers who are responsible for developing and 
implementing dropout pr»2vention interventions under the district's dropout 
prevention program. 

PARADIGM COMPONENT S 

The paradigm consists of eleven sequenced components which identify criti- 
cal elements of the dropout prevention program and its major organizational 

and operational considerations. (See page . ) It begins with student 

identification and proceeds to the elements of intervention. 

Student Identification Process . Early identification of students who are 
"at risk" of becoming dropouts is a critical feature of the paradigm. This 
identification process centers on indicators which several research studies 
identify as the best predictors of dropping out when found in some com- 
bination. Using these indicators, the paradigm calls for the development 
of a student profile for comparison with a set of "at risk" criteria 
established by a Student Study Team. 

Student Study Team . This component is derived from special education 
programs and also is found in California's new School-Based Pupil 
Motivation and Maintenance Program and Dropout Recovery Act. This model is 
very effective for screening students in need of special education services 
and for prescribing needed services for such students. The Student Study 
Team component in the paradigm specifies the Team's composition and respon- 
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sibilities. The critical responsibilities are to monitor the iden- 
tification process, develop personalized action plans for identified 
students, and check students* progress. 

Personalized Stud,int Action Plan. A personalized action plan with specific 
student goals consists of identifying appropriate instructional interven- 
tions, support services, and activities to assist the student in 
becoming more successful in school. In addition, there is a parent 
involvement and support element. Key to a successful action plan is a good 
match between services and student needs. 

Parent Support. Educators have long recognized that students are more suc- 
cessful in school if they have parental support. Many at-risk students 
cannot automatically count on having such support. This component iden- 
tifies possible activities which may be expected (or perhaps at times 
required) of parents as a condition for their youngster's participation in 
a dropout prevention program. Absent a willing parent to provide this sup- 
port, attempts should be made to identify an adult as a surrogate parent 
for this purpose. Teachers in an extended role or community members may 
Sometimes play this role. 

Student Commitment. This component offers alternative approaches for 
obtaining student commitment. Most educational programs assume that stu- 
dents are willing to make the effort to be successful and will perform 
according to expected standards for attendance, behavior, and quality and 
quantity of work. This paradigm incorporates these expectations as as 
a reward structure. 

Here the paradigm divides into two alternative branches. One branch leads 
to interventions provided in regular classrooms while the other leads to 
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the elements of alteraativc prograas. However, the Administrative 
Organization and the Staff Commitment components are common to both 
approaches, but with special considerations included for alternative 
programs • 

Controlled Admissions > Alternative programs gain status by having 
controlled admissions. The message is that the program is not available to 
everyone who may want to enroll. Alternative programs are not "dumping 
grounds"; they are programs designed to meet special needs of students. 
Controlled admissions also take into consideration requirements essential 
to student success in the alternative program as well as legal require- 
ments • 

Administrative Organization . The paradigm indicates those elements of 
administrative organization, flexibility, support, and planning that are 
special requirements for the development, implementation, and ongoing suc- 
cess of the program. Special emphasis is given to elements that are impor- 
tant for alternative programs. This component may require some school 
district policy changes. 

Staff Commitment . This component focuses on the teacher/staff culture 
desired for the effective education of students at risk of dropping o'lt. 
Teacher beliefs, values, and practices are critical elements to program 
success. Most significant are the beliefs that all children can learn; 
positive expectations of success should be communicated to students; and 
the educational experience i?hould be personalized in a positive learning 
environment. Successful alternative programs also require collegiality and 
frequent communications among staff in the operation and management of the 
program. 



Classroom Interventions > Highlighting classroom interventions are activi- 
ties that promote social bonding. Many at-risk youngsters do not have 
strong social ties to the class or school. Conscious efforts to create 
these social bonds is important. Providing student support systems and 
monitoring of student progress also are critical elements. Central to 
instructional considerations are the instructional interventions found in 
the student's personalized action plan developed by the Student Study Team, 
The other elements listed are good teaching practices. 

Alternati ve Programs . The organization and management of alternative 
programs involve elements from other components, including Controlled 
Admissions, Administrative Organization, Staff Commitment, and Classroom 
Interventions, It is likewise with instructional considerations. 
Alternative programs offer options and flexibility not available in the 
structure of regular classrooms. This component references a listing of 
dropout prevention programs available in the San Diego City Schools and 
other school districts. 

Community Involvement , Opportunities for community involvement identified 
in this component range from volunteer services in the school to community- 
wide projects. Community support is characterized by collaboratives bet- 
ween the school and community agencies for a variety of services which may 
be made available to support the alternative program. It is assumed that 
such services also may be made available to students in need but who are 
no?: identified as "at risk". 



e remainder of this paper is an overview of the paradigm, with the com- 
ponents specifications identified as panels, and two appendices. Appendix 
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A provides some suggested interventions and a draft action plan. Appendix 
B includes a current listing of the San Diego City Schools' dropout preven- 
tion and recovery programs and services and a catalog of validated program 
models recommended by the California State Department of Education. 

It is hoped this paradigm aids school staff in successfully meeting the 
challenge of improving and developing new programs and interventions that 
combat the student dropout problem. 
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PANEL A 



STUDENT 
IDENTIFICATION 
PROCESS 



PROCESS 



POTENTIAL AT-RISK INDICATOR?^ 
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o 
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o 
o 
o 
o 

o 
o 
o 



o 

Note 1: 



Low achievement (gradet/teits) 
Frequent abiencei/tardies 
Inattentive 

Econonically disadvantaged 
Retained in grade or overage 
for grade (credit deficit) 
High Truancy 

Diicipline problewa/iuspenaiont, etc* 
Sibling! who dropped out 
Parent (i) who dropped out 
Single parent 

Student! • low expectation for achool 

attainment 
Learning handicapped 
Not aatiBfied with school 
Special placement for discipline/ 

adjustment 
Working more than 15 hrs./wk. 
Pregnancy 

■>> Indicates when taken in some 
combination! are best predictors 
of dropping out 



o 
o 
o 
o 



Establish at-risk criteria 
Develop identification instrument . 
IDevelop staff awareness of indicators 
Maintain records of students processed 



IDENTIFICATION 



Note 2: Indicators tend to be symptoms of student problems 

Note 3: Non-school indicators could be applicable to 
preschool children 



o 
o 



Develop student profile of school history 

- Attendance pattern 

- Retention in gradr^ 

- Discipline problems 

- Crades 

- Test scores 

- Special programs participation 

- Family background 

- Health history 

- Other at-risk indicators 

Compare student profile with at-risk criteria 
Canvass student body at least once per year 
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PANEL B 



STUDENT 
STUDY TEAM 



TEAM COMPOSITION 

o Site administrator 

0 Teacher 

o Referring teacherCs) 

o Resource specialist 

o Alternative program rep# 

o Support staff (counselor, nurse, 

psychologist) as appropriate 

o Parents 



TEAM RESPONSIBILITIES 

o Monitor identification process 

o To consider, learning/behavior prob. 

o Assess student needs 

o Inform parents of school concern/plans 

and obtain parent support 
o Develop personalized action plan with 

specific learning goals 
o Provide guidance and make recommendations 

to teachers and parents 
o Recommend best school placement for at-risk 

students 
o Monitor student progress 
o Determine when intervention is no longer 

needed 

o Promote teamwork, develop support systems, 

and coordinate services 
o Maintain records of meeting/referrals/actions 
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PERSONALIZED 
STUDEDT ACTIOM 
PLAN 



PUN ELEMENTS 

o Specified student goals 

o Match of services with student needs 

o Instructional interventions 

- Individualized activity based curriculum 

- Differentiated pacing of materials 

- Clear objectives (behavioral terms) 
Prompt feedback 

- Performance standards appropriate to competenc 

and developmental level 
• Positive expectations 

- Positive learning climate 

- Emphasis on concepts, comprehension, and 

inferrential skills for reading and 
math components 
o Supportive personal attention from adults 
o Parent involvement and support 
o Criteria for goal attainment 
o Additional social/academic/health support 
services (e»g., tutoring, ESL, remedial, 
peer study group, etc.) 
o Intramural and interschool activities 



PANEL D 



PARENT 
SUPPORT 



POSSIBLE ACTIVITIES 

o CoTmaitment to and support of individualized 

student action plan 
o Provide positive expectation and emotional 

support 

0 Prqvide space and quiet time for homework 
study 

o Assistance with homework 

o Prdyide background experiences (e.g., community 

field trips, museums, etc.) 
o Participation in school activities (e.g., volunteer, 

parent education meetings, advisory council, etc.) 
o Support school rules for atendance and discipline 
o Support teacher endeavors 

o Parent involved in personal educational development 
' (supporting student by modeling) ■ 
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STUDENT 
COMMITMENT 

ALTERNATIVE APPROACHES 

o CoatMct with student including one or mere 
of the following elements: 

- Commitment to rules of attendance 

• Commitment to appropriate behavior 

• Commitment to specified quality and quantity 

of work 

- Consequences for breaking rules 
Reward for succeua 

- Standard for succeed 

- Specific expectations 

- Specify services offered 

o Student and parent jointly agree to student •s 
action plan 

o Structured reward system for student performance 

which may include post graduation assistance 

(scholarship, etc.) 
o Tripartite agreement of student, parent, and teacher A L 

for program participation, support, and assistance Cq^'^<^' 
o Promiosory statement signed by student 
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PANEL F 

CONTROLLED 
ADMISSIONS 



ADMISSION REQUIREMENTS OPTIONS 

o Student commitment to a set of rules regarding: 

- attendance 

- quality and quantity of work 

- appropriate behavior 

o Student concurrence with consequences for breaking rules 
and expectations 

o Minimum reading/math achievement level required MCS ^ 
for independent study / ' 

Student has high expectation for success 

Student willing to enter into performance/learning contracts 
Student willing to participate in extra curricular activities 
Student identified at-risk 
Student's age 



o 
o 
o 
o 
o 
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PANEL G 

ADMINISTRATIVE ORGANIZATION 
FLEXIBILITY/SUPPORT/PLANNING 



ORGANIZATION - GENERAL 

o Hatch intervention(8) with student needs 

o Set quality standards for student outcomes 

o Coordinate intervention with other services 

o Establish unbiased and equitable system of discipline 

o Provide staff development to reduce student 

alienation and to provide for a more intimate 

School social environment 
o Avoid tracking and ability grouping of students 

except for specific skills 

ALTERNATIVE PROGRAMS 

o Reduced student-teacher ratio 

o Make program accessible to students (e.g., provide ^ 

transportation) 
o Integrade counseling with academic programs 
o Allocate appropriate staff services and other 

needed resources 
o Recruit staff who practice the extended role of 

teaching (i.e. educating the whole child) 
o Assign student to same teacher for multi-periods 

or full day 
o Match structure with student need 

FLEXIBILITY 

o Allow for adjustable school hours and length of day 
o Provide credit for independent study 
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PANEL G 



ADMINISTRATIVE ORGANIZATION 
FLEXIBILITY/SUPPORT/PLANNING (Continued) 

o Negotiate school program 

o Allow credit for work experience programs 

o Establish incrementally progressive academic performance 

standards which ultimately lead to students 

performing at grade or above 
o Establish day/eveni.ng summer school, Saturday school, or 

other options to earn credit including adult 

education and post secondary schools 
o Provide instructional modes matched with learning styles 

SUPPORT 



o Tutorial, BSL, special education. Chapter I, etc. 

o Systematic coordination of available services 

o Child cara for teen mothers 

o Additional counseling 

o Peer counseling 

o Crossage/peer tutoring 

o Teacher aides and volunteer aides 

o Supplies, materials, equipment, computers, etc. 

PLANNING 



See Appendix A for some suggestions for developing 
intervention for ac-risk students and a draft 
action plan 

Collaboration among teaching staff, counselors, 
administrators, parents, and community in planning 
activities f » 

Anticipatory and continued comprehensive planning 
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PANEL H 



STAFF 
COMMITMENT 



GENERAL - BELIEFS. VALUES. AND I' RAfiTTnKS 
FOR TEACHING AT-RISK STUDE UfS 

o Belief that at-riak st.udenta cjin learn and what 
they do learn is inportant to them and society 

o High expectations for students to achieve and act 
responsibly 

o Responsive to intellectual and emotional needs 

o Foster two-way communications with parents and show 

respect for their ideas with actions 
o Support and encourage students in their endeavors 
o Appreciate learning difficulties and provide assistance 

when needed 
o Maintain challenging academic standards 
o Belief in professional accountability 

o Giving students personal attention on a continuing basis 
o Assess student achievement fairly and be openminded 

about new student data 
o Facilitate student activities that promote social bonding 
o Monitor student progress and provide immediate feedback 

frequently 

o Vary instructional strategies according to student 
needs 

ALTERNATIVE gROCRAMS 

o Belief in the extended role of teaching 

o Belief in personalised instruction and heterogeneous 

ability grouping 
o Collegiality in program operations and management through 

joint decision-making 
o Facilitate communications with fellow teachers 
o Involve students in instructional planning and decisions 
o Control of admissions, dismissals, and scheduling 
o Collective sharing among staff 



21 



P ANEI. I 

CLASSROOM 
INTERVENTIONS 



ORGANIZATION/MANAGEMENT CONSI ^EjfATIONS 

o Activities for social bonding through 8^,udent8 helping students 

(peer counseling/tutoring study mate/group, cocperative learning) 

o Weekly student progress and attendance n».onitoring (e.g., 
performance chart - concrete evidence of accomplishment) 

o Student support systems 

- Rewurd structure fcr positive reinforcement program 

- A scheduled program for assisting students with class 
and homework assignments 

* Tutoring 

- Counseling 

- Organized study groups/cooperative learning 

o Achievement grouping only for specific skill instruction 
o High expectations for attendance, social behavior, and 

academic success 
o Positive learning climate/environment 
o Engaged on task 80-90!i; of allotted time 

o Student participation in setting rules and planning daily/ 
weekly activities of work <:o be done 

INSTRUCTIONAL CONSIDERATIONS 

0 See Panel C - personalized student action— instructional 
interventions 

o Differentiated time allocations according to student performance/ 
response rate 

o Varied instructional approaches which consider student •s 

learning style (i.e., visual-auditory and/or verbal-graphic/ 
manipulative) 

o Mastery learning 

o Personalized objective performance standards for quality 

and quantity of work 
o Success design assignments ^^hich are also challenging 
o Games with academic content (e.g., spelling/math relays, 

twenty queations, etc.) 
o Maintaining daily journals 
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ALTERHATZVB 
PROGRAM 
INTERVENTIONS 

ORGANIZATION/MANAGEMENT CONSIDERA'^IQNS 

0 Controlled admissioni - See Panels P and H 
o OrganiMtion elements - See Panels G and I 
o Student support system 

- Peer group assistance and study teams 

- Within class counseling including post graduation 

planning 

- Frequent student-teacher interactions (one-on-one) 

- Teacher aides providing homework assistance 

- Tutoring 

o Positive social environment 

o Options to accelerate graduation credit accrual for 

those with credit deficit 
o Use of parent/community volunteers to assist students 

within and out of school 
o Flexible rules and standards compatible with student's 

sense of fairness and justice (e.g., discipline perceived 

by students to be fair and just) 
o Variable school hours 
o Home-school cooimunications 

o Staall class size to permit personalizing instruction 
INSTROCTIONAL CONSIDERATIONS 

o Personalized action plan— instructional interventions 
See Panel C 

o Classroom intarventions— instructional considerations 
See Panel I 

o Individualized instruction 

o Experiential based learning (e.g., volunteering in 
day care center or nursing home, house remodeling, 
crossage tutoring, office assistant, etc.) 

o Instructional techniques not commonly used in regular 

classrooms (e.g., computer assisted instruction, contract 
learning, cooperative learning) avoiding more of the same 
that was not successful 

0 Opportunity for participation in work experience program 

PARTIAL LIST OF PROGRAM DESCRIPTIONS - See Appendix B 

T3 ~ 
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PANEL K 




COMMUNITY INVOLVEMENT 
AND SUPPORT 




SUPPORT OPPORTUNITIUS 




0 Collaboration with agencies for 

- Promoting school programs 

- Motivational, guidance and counseling services 

- Community services career internships 
-Cooperative «phool-community projects (e.g., S.T.E.P. 

adopt-a-»chool partnerships) 

- Work experience/training programs 

- Jobs after graduation (c*g,, Boston compact) 
Experiential learning projects 
Police/school liaisons 

- Concurrent enrollment inpost secondary institutions 

INVOLVEMENT 




o Provide opportunities for community study as part of 
curriculum 

o Volunteer service (e.g., school aide, tutoring, organising 

homework/st;/idy groups, etc. 
o Participatich in collaboratives with school staff-advisory 

councils, study groups, etc. 
o •Community-wide education projects 

- Improving attendance 

- Completing homework 

- Drug abuse projects 

o Parent->school advocacy groups 

- PTA 

• Parents of potential and actual dropouts (e.g., model 
'after San Diego •s special education parent facilitators 
program) 

0 Parent education programs for helping at-risk students 
including parents of preschoolers 
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APPENDIX A 



SUGGESTIONS FOR DEVELOPING 
INTERVENTIONS FOR AT-RISK STUDENTS 



Diveriity 

Encourage a pilot progrim in « high ichool u.ing the ichool-vithin-a-.chool 
concept and flextiae for atudent. and teachera who may need an alternative 
to the ttandard achool achedule. "«i-ive 

Expectations 

\*°!!^/°^ 'choola might be to eatabli.h the expectation and develop 
the belief among parents, t. chera, and students that all students are 
mnimally capable of performing at "grade level" for the grade appropriate 
tor their age« 

In achoola which have not already done ao, encourage ataff to consider 
adopting « program for parents .nd teachers of raising expectations for 
atudent achievement. (Teacher Expectations for Student Achievement. TESA 
xa one such program.) * 

Flexibility 

o To minimize the compounding of graduation credit deficits, consider 
repeating in the second semester of a school year the first semester of 
a aequential course and English courses required for graduation. 

o Encourage all schools enrolling grade 9-12 students to have several 
options for students who have credit deficits to make up credits or 
accelerate credit accrual. Such options may include: 

a. independent study using ORACLE contracts 

b. extended day program 

c. High School Diploma Program (adult education) 

d. a second session in summer school 

o Encourage pilot programs in high achools for students who cannot attend 
a full-time alternative program combining part-time in the regular 
program and the balance of the day in an independent study program main- 
tained in an on-campus classroom modeled after the Opportunity School 
but using contract learning materials (ORACLE). 

Improvement of Quality 

o Continue to encourage oil schools to consider an Effective Schools 
Assessment. 

Note: Several district schools have already taken this action and have 
developed a school improvement plan accordingly. 
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o School! with the involvenent of parents and it.ff ihould consider 

setting annual target! of reduciag the percentages of 8tud.n^• * 

tioning below the 25th percentile on CTBS reading, Bath, or language. 

o Consider establishing standards for percentage of allocated instruc- 
tional ti»e to be used for stu/» nts to be engaged in educational tasks 
U.g., If a class period for a bject is 50 ainutes md the .iniauo 
•tandard for engaged time-on-tt.8k is 85Z, then by observc-tion it could 
be deteramed that students were engaged on task for 42.5 ainutes or 
sore* /• 

o consider ways of eliminating tracking in student placement practices. 

o Consider ways of ensuring heterogeneous assignment of students to classes 

o Consider ways of ensuring that all classes in basic subjects such as 
reading, language, mathematics, science, social studies use the saae 
course content as prescribed by the district -s course of study. 

Over-Age for Grade 

o Consider a policy requiring that in grades K-8 no student shall be acre 
than one year older than the expected age range for the grade. 

o Consider a change in the Promotion/Retention policy that wculd not per- 
mit more than one retention in grade for any student in grades X-R. 

Parents /Community 

o Consider establishing, in neighborhoods where needed, support groups for 
students to obtain assistance with homework assignments and/or a place 
where students can work together to do homework. 

o Consider establishing neighborhood support groups for parenns where they 
can obtain information about helping their child with social problems or 
obtaining agenr" services. 

o Consider voluntevsring as a tutor before or after school. 

o Consider establishing a neighborhood parent club for the purpose of 
parent education and support system. 

Preichoo/Kindergarten 

Consider establishing an Early Admissions Kindergarten (EAK) program with a 
focus on problem solving and vocabulary development in all elementary 
schools where 25 per cent or more of the enrollment meets the criferia for 

potential dropout" or the high school for the area has a dropout rate at 
or above the t<i9trict average. 
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Problem Solving 



Create a ichool ; problem-iolving team compoaed of atudenta, where 

«?I?JrJ«':>,!"^f adainiatrator to deal with problems 

related to the effective delivery of educational lervices and effective 
atudent aupport .y.tea. (e.g.. homework aa.i.tance. peer coun.elor.. ^er 

Note: Such ^eams will likely ne..d training in problem-solving skill, e.g.. 
defining problems, data gathering, identifying appropriate alter- 
natives and resources, etc. 

Summer School 

tiJied"-/.i?^"''vn''"f ^ .tudents, in grades 1-6 who have been iden- 
tified as at-risk' and promoted to the next grade with or without further 
interventions required, could be permitted to participate in sun».er ZlZl 
regardless of summer school eligibility requirements or priorities. 

Note: Attendance at summer school is strongly encouraged for "at-risk" 
students who meet summer school qualifications (see Promotion/ 
Retention Policy Implementation Guide K-12, page 7). 

Support System 

0 Consider using categorical funds (e.g., S.I.P.. V.E.E.P.. Chapter 2, 
etc.; to establish special assistance programs to be conducted before or 
aft?r school and/or Saturday to help students with their homework 
assignments or to strengthen basic skills. With the concurrence of the 
parent, required attendance for students who are identified as "at-risk" 
or who have serious deficiencies. 

Note: Some schools currently have such programs in place but attendance 
IS voluntary even for "at-risk" students. 



Consider offering special session classes during intersessions or 
summer supplemental to existing summer school for Chapter 1 eligi 
students that would provide needed academic assistance. 



o Consider school-wide themes centering on "We Care About Our Students" 
including banners and posters in classroom, counseling offices, audi- 
torium, administration offices. 



MORE SUGGESTIONS FOR DEVELOPING INTERVENTIONS 



o Identify and implement programs which have been found effective in reducing 
tardies, absences, and truancies. ^<-^"s 

o Establish, action committees composed of parents, students (where 

I?uZ^^*^LV*"'^k"*'°^";c°^ community to design support mechanisms for 
LifSSor, r (Examples might include "neighborhood clusters" where 

!?-««r^" and member, of the community volunteer to aid teachers in the 
classroom or with other classroom tasks.) 

° ^'.'fud^^f/^Tf*"*"' ; ^T""^ assistance lab, staffed by volunteers, open 
to students before and after school. 

° nZ;;?«'^ r^^'" developing a belief system among 

Jr! /"? «=<"»°"nity that all children can success in school, that schools 

munifrfnd " ^° "^'^ successful if th^y receive com- 

munity and parent support, and that positive expectations for public educa- 
tion will produce positive results. 

° la^tTVr. "'^""^'^y establish on-the-job training programs in meaningful 
roles for young people who are potential dropouts. 

o Business community to provide opportunities for career exploration. 

o Encourage secondary schools to promote organizing homework study groups or 
buddy" systems where students help each other with homework assignments. 

o Encourage all schools to establish student study teams for planning support 
services and systems for potential dropouts or "at-risk" students. 
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A SUQGBSIEO ACTION ELAN TO: loprove the qualit:y, flexibility, aiKi diversity of educational service delivery aiKi student academic support 

systems to better meet the needs of potential dropouts and to facilitate inore sixxess in school. 



ACTIONS 



PERSON(S) 
RESPONSIBIB 



TIMELINE/ 
SCHEDULE 



laprovement of Quality 

1. In all schoole where either the 1985-86 CAP scores or CTfiS scores 
&r reading, l^pguage, or nath are belov the district average, con<* 
duct, as 800Q as practicable, an assessment of the seven effective- 
ness elenentB using effective schools instnuEnts available from the 
San Oiego County Office of £ducatix>n (see Attachment A). 

2. Using assesament of effectiveness data, develop a school uaprovesoent 
plan for those areas vhich the data indicate that improvement is 



3« All schools vhich Iiave more than 10 percent of students at any grade 
level scoring below on CTBS reading, language, or math during 
1985-% will provide staff development in the following areas: 

a. Teacher E]q)ectations for Student Achievement (TSSk) 

b. Reading interventions 
Language interventions 

d. Math interventions 

e. Techniques for increasing student time-on*^sk 

4. Using pacing interventions for the basal reading series and other 
techniques as ^r<^riate, establish one-year pilot programs in each 
of the grades 1--5 with a goal of accelerating reading progress for 
'1>elow-grade" readers to functionally achieve "at-grade" level in 
reading. ^ 



needed. 
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ASnONPLAN 



ACTIONS 



5« Develop and iiaplernent a phased plan to: 

a, eliminate tracking in student placement practices 

b, heterogeneously assign students to classes 

c, provide for a system of acadendc support for students 
y*io need extra assistance with assigned work 

6* Require all instruction in basic subjects, i.e., reading, language 
arts, mathematics, science, and social sciences, to follow the core 
curriculum as established in the district's course of stutfy, 

IDIE: For refereiice see 'Equity in Student Placerent Pilot: A 
Coraparative Study of Selected Curriculum OfferLigs" 

Flexibility 

1. To promote academic success and to minimize the cocpoimding of 
graduation-credit deficits, the 'tester schedule" for grades 9-12 
should include for students who received a failing grade for the 
first semester of a course required for graduation (dash courses 
and English), a repeat offering of such required courses in the 
second semester, 

2. To accelerate credit accrual for students with graduation credit 
deficits, each school enrolling students in grades 9-12 should offer 
at least one of the following options: 

a. independent study using ORMUE contracts 

b, extended day program 

c. Hi^ School Diploma Program (adult education) 

d, a second session sumner school 
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PE31S0N(S) 
RESPONSIBOS 



9CHEaXtt£ 



ACTION PUtti 



ACTIONS 



3. Each hi^ actool should offer to stufents idho have difficulty 
meeting die requirenents of full time participation in the regular 
program or who require an alternative on-caqxis setting, the <^)por- 
tjoity to be enrolled part time in the regular school progran and 
the briance of their day in an independent study progran maintained 
in an on caoBpus classroom modeled aft er the Opportunity School 
pcograai but using contract learning (ORAOJB). 

Diversity 

1. Assess current systems of student academic support for those 
students «ho are functioning below grade level or who have less than 
a 2.0 GPA and design a systematic and coordinated approach to 
addressing their learning needs. 

HJIE: Currently, there are in the SDUSO a variety of configurations 
for student academic support systems designed to neet student 
learning needs providing support services for their academic 
tasks. These activities include; before and after school 
tutoring, crossage teaching, skill labs, peer counseling, and 
AVID type programs. 

2. Identify schools willing to participate in a school-within-a-school 
program in Ouch the traditional program was offered as one dimen- 
sion and the alternative program could focus on providing flextime 
for students and teachers in an extended day progran perhap^i offer- 
ing other program alternatives as well. 



ERLC 
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FERSON(S) 
RESPONSIEU: 



TIMELINE/ 
SCHEDULE 



X 



cn 

O 
M 



CO 

"I 



8Bg 

MOO 
M A. O 

p g 

^ e5 ^ 



High SchiK.? 
DiploMa ProgfM 
(HSDP) 



ORACU 
(OperatioM 

Restart 

A 

Contracted 

Learning 

Expericnct) 



grief Deacription 

An adult education progran open to studerts between 
16 year* «nd 19 years 11 aontha who have ^een 
enrolled in a regular high school, continuation, or 
opportunity school just prior to enrollment in HSDP. 
The prograa provides an opportunity for students to 
co.plete course work for a regular district high school 
diplona (students complete the sane course requirements 
as continuation high school students}. It also provides 
•n alternative education option for: 

o students reentering regular school after having 
been exeapt, 

o students on full or partial r«e«ption, and 

o students concurrently enrolled in the regular high 
school pirograa who are aaking up acadeaic defl- 
cieDsics. . 

A contract independent study prograa for school drop- 
outs as well as regular continuation students. The 
prograa is coaprehensive in subject matter, cross- 
grade level (7-12) and cross-ability levels 
of enrolled students. Students 14 and under oust read 
St 6th grade level or better; those 15 and over at the 
8th grade level or better. If student is over 18 years 
of age, he/she aust have enrolled in a high school 
the semester before applying for ORACLE. Students 
aay continue in program until one month before their 
20th birthday; older students nay continue their edu- 
cation at a community college Continuing Education Center 
(adult school). 



Adminis- 
trative 
Procedures 

4260 
4410 
618S 



4315 
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.^5 



Pro«rM«/8trtrtc«« for Dropouts 



Protraw 

0RACL8 (eont.) 



Job Counteling 
for Dropouts 



Brief Deacrip Unn 

•erre. «• .n alternative to expulsion. 

fro^S?^^r?"^:***'*^ ^T^'** mfomatlon receUed 
fro« di.trlct coun.elor. .chool counselor. «nd vice 
prxncxpal) as.l.t. .tudent. who are Yolun .m/ 
iMvxnR .chool before graduation in evaluating fotur. 

Depart-ent of Huwn Re.ource. Development i. 

::;ii^:n%!' '^'^ '''"^^'"^^ ----- 



Adnlnis- 

trative 

Procedure. 



•br 



Grade. 

Served 



6U6 



IS or 
older 



M 

I 



?7 
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r«OCRAMS/SB«¥ICBS fOR POTBKTIAL DHOPOUTS 



Student 
CircuMtance 

Fr«fM«t StudtMtt 



Support Pronra«|/S.r,i,« 

Policy e. School Arr>nrf,nr>. Pregwat .tudt.ti 

e Continue in prei.nt .chool «iheii .tudenf. phytic.l 

condition, th, ti« r—lSlg 

o Trantfer to m Indepcinlent lemming ewttrj 

o Jr.ntfer to the High School DiploM Progrw (HSDP) 

* Ijr'^r ' pregnant .tudtnt. 

.Pre,{n<nt Xifior Pro^raw. A progra. which offer, 
pregnant atuden.,. co-prehen.ive acade-ic .tudy alon. 
vuh pre- and po.t-natal Inf.^t care in.tructL. 

•nd aa claaa openings arc available. Eli.ibilit- con- 
tinue, through pregnancy and delivery. If .ediciur 
approved. Program offered at Garfield and Tv«l„. ^ 



Adalnls- 

tratlVe 

Procedure* 



4255 



Pocu. 
(Ble«en* 
t«ry or 
Secondary) 



Stcondarjr 



CO 
I 



^9 
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Pro«r««./8trvic«. for Potential Dropout. 



Student 

Students Vho Arc 
Mothers 



Married Student* 



Tru«nt Students 
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Support ProB rs,/Seri>lr« 
School. Age Parent in* Pr« ,,— , * 

«iplo.a Progr*. or a co«unltr college adSlt school, 
^licr on Truancy.. Truant students are those «f,n 

Di.trict policy I; to ;on..ir 

.ny studen^';:r.i: i^th^" • 1?/:::::.- oTj^'-Js'^' 

•nd fifth truancy. prlnclDal inform 

that a record of trJIncy ifkeSt I^^ 

nurse and/or -i.tricrcoU.for'\MTb: 

district counselor receives a reJJrr^t Tht r.. z 

studied and data coil#rh.rf. ! . "* 

di-n are visit'e" -nl c:^^^^^ '^r 

..xth truancy, principal refer, itu":;^^ J? ^^'t 

^ ri:^:ad:';i ati:'"*'? ^.bitu^^'^;:;^: and 

•ade to an appropriate youth-serving agency. 



Adainis- 

trative 

Procedures 

4260 



4255 



6150 



Pocus 
(Elenen- 
t«ry or 

Secondary ) 

Secondary 



Secondary 



Blewentary/ 
Secondary 
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•f 

rrotrWStrtricM for fotcatial Dropouts 



Student 
Circuaif nco 

Truant Studenti 
(coatimitd) 



Support yr oKra«/Seri>tr» 



Jo .uiiinlii! -u-pention; oltern.tl^e. 

CO auspenaion art considered. 

School Attendance Review Bn.r^ fcip«>. fl,,, . 
prov.de. a coordinated co-u^ii^-^ff^rt to Ie« ipeclt» 
need, of .tudent. «»ed 6 to 16 ^o have p^r^rteir 

ml^n"? "P'—«-titre. of the follo,,i„g organi- 

o San Diego City School. 

0 San Diego County Probation Department 

1 lln J!"" D«P«t.ent, Juvenile DlWaio. 
o San D&ego DepurtHent of PuhHc Welfare 

o Son Diego County Mental Health- Servicea 

o Parent Representation 

o Parent-Teacher Association (PTA) 

o Coanunity-based organisations 

Principal, and other adainistratora bring potential 

In\:."?!:t^ii' '''''''' co*un':!!oJ.' iho 

investigate the circu.stances and, when appropriate 
coordinate referral* to SARB. Generally /J^RS^te-pts 
to resolve tendance ^roble.. by .aking contract. Zit! 
parent, and .tudent. for student', tran.f.r ^! ! .1! 
.cho,l t..ti„s .f b..ic .UlU ^-r""" 
.ei.c.1 coii.uU.tioo. Mien cl«««.t.„c.. ..rr.ot th. 



tratlire * 
Procedures 



(Eleven-- 
t«ry or 

Secondar y) 



6275 



Blenentary/ 
Secondary 



I 



43 



44 



Program/Servieet 


for Potential Dropouts 








Student 
Clrcuattanc* 

Students with 
AdjuitKent or 
School PUeeaent 
Probleiit 


Support Pro;tr«/Seriric# 

Pl-cwent. I!.n i?" •PP''°F^i*t« alternative 
Placeaente available to the.. The.e include: 


Adminis- 
trative 
Procedures 


Focut 

(Elemen- 
• t«ry or 
Secondary) 

• 

• 








4430 

4765 

• 


Seeondiry 

so 






ffjf^4^jmj^^^ School-initiated pUc- 

:cri*:n%r;ote^%^»:id 


4605 


1 

n - 






o "-ce-ent of .tudent in a achool c'cher than 
the .tudent'. .chool of re.idence ^hen it 
i- agreeable to achool of residence, 
receiving achool and parent or guardian; and 








t 


* lllTri PTtlea cannot reach 
*gre*»ent on « pro^oaed placement. The 
School-Initaatei Placement Council auikea the 
placement decision i„ .uch ca.e.. 




• 






£2r_ent.lnitiated Transfer.. P 

. "dent attendance at a school other tha'n 2 the 
■tudenf. achool of re.idence. Theae requests 
-de for various reasons, including:. ^ 


6127 

• 




» 

• I. 


; 




• 


• 


• > 



rrogrMi/Stnrlcct for Potential Oropotita 



Student 
Circtmatanco 

Student a vith 
Adjuataient or 
School ?lace«ent 
Frobleaia 
(continued) 
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Support ?TO firMmfSmr^ir» 

Personal an d Social Ad^ yf#nr. Appropriate 
alternative placeaent My be Mde taking into 
consideration the best interests of the student 
and school district, and the racial/ethnic balance 
of the schools involved. Adjustmnt canes auit be 
verified and docunentcd. Special attendance perait 
required. 

Specialised Courses or Training, the availability 
ok a specialized course or training in school of 
desired attendance, which £• not available in 
school of residence, My be sufficient for a change 
in student's school placement. The priaary criterion 
for such transfers is iaproveisent of racial/ethnic 
balance at both schools involved. 

Participation in Int erscholastie Sport not Offer#il 
at. School of Residence. StuAmntm l,y granted a 
ispecial attendance periait to attend closest school 
where a sport is offered if the saae sport i« not 
offered within the allied school pattern, and stu- 
dent s attendance will iaprovc the racial/ethnic 
balance of both schools. 

Enrol Ittent in Huir Alter native Jchool , The prograa 
at Huir provides students a choice of learning 
opportunities coapatible with their interests, 
goals, and learning styles which are not otherwise 
available in the district's educational progr/M. 
Previous clasaroon performance is not a criterion for 
enroUment. Program is an integral part of public 
•chool system; course of study, promotion and graduation 
requirements of the conventional program aUo apply at 



Adminis- 
trative • 
Procedures 

6127 



A26i 



Pocus 

(B.leieen- 
tary or 
Secondary) 



^condary 



I 



Secondary 



, Element sry/ 
Secondary 
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Fro«M../S,rWc«. for Potential Dropouts 



Student 
Circu»itang# 

Students with 
Adjustiient or 
School Placeaent 
Problem 
(continued) 
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Support rr oiir»./Ser.l>. 



lite loc.tion.. "tel- . 

^^ t, up to Le ^ Ir, ir*^"': an^;;r^ 

B i-r Bcnooi year. Independent study offers: 
o Alternatives and individual guidance to 



Adainin- 
tr«tive , 
Procedures 

4260 
443G 



4405 



4315 



Focus 
(Elenen** 
tary or 

Secondary) 

Secondary 



Secondary 



00 

I 



S^tcondary 



50 



Protr4HM/fltrvic«i for Pottiiti«l Dro^>yta 



Student 
Circuai tinea 

Student! vith 
Adjuatnent or 
School PlaccMMt 
Problena 
(cofttinuad) 



Scudenta in Naad 

of»Counaeling 

Sanricca 
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Support Pro j{rM/S#rwU. 

.California Hith School >rnf iciency E«a,l«,M», fr«co>>, 

trlnnl ^Z'^'^Tc °' E-ucaiton p^ogr.. under which " 
peraon. who are 16 years of age or older, or who have 
been enrolled in lOth grade for one academic year or 
longer, or who will complete grade 10 at end of the 

hTlllll :L""; **^'!: ewmination will 

be given. My have their proficiency in b«aic .ubject 
-tter verified by examination. 5f proficient on tlu 
«.«in.tion they will be awarded a cirtific.te oJ 
Proficiency by the State Board of Education. This cer- 
tificate i. legally equivalent to a high .chool dipj^a 
.nd per.it. enrollment i^ California cL.unity co U^. 

L7J; eiL!t' frZ"" °f certificate 
"JroJal! «<HiP"l«ory education with parental 

piatrict Counaelor ProKra,. A di.trict coun.elor act. 
a. liai.on between .chool. hoae. central office., and 
co«,unity agencie.; provide, individual and/i";;ou: 
coun.eling .ervice. for .tudent. who have probl^,. ^ich 

CoHHwn categoric, of need are attendance, growing up. 

earning. per.on*lity and behavior probi;.:. .nd proJ- 
DuJ/Ii""* "••••^^•^•ctory hoae condition.. 

Di.trict coun.elor. review record., .tudy educational 
proble.. and reco-iend action which My includ" 

o Acceleration; 

o A.se..»ant for .pecial education placeaent: 

o ciaasrooa reaa.ignMent; 

o Retention in grade; 

o School tran.fer; and/or 

o School .upport .ervice. (e.g.. tutorial aa.i.tance. 



Adminia«* 

tr«tfve 
Frocedurea 

4790 



Pocun 
(elemen- 
tary or 
Secondary) 

Secondary 



OS 

I 

m 



4620 



Blesentary/ 
Secondary 



52 



FrocrMt/Strviecs for Pottntlal Dropotitt 
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Student 

Students in Need 
of Counseling 
Services 

(continued) 



Students 
Seeking 
Employwent/ 
Career Develop* 
went Experience. 

^3 



.Di«trict Coun,,lor Prn^r^ (continu..^) 

ho.e .nd/or .oci.1 -dju.fent proble- which 
Interfere vith .tudent educational progre... 
Referral. „y be «de to appropriate a^i.l 
•gencie. (fa«tlie. who.e children .offer 
tron aeyere cconoaic or emotional probleas)* 
recreational and group agencies (.tudents 
needing .pecial wci.l experiencie. and 
Help;; child protection aervicea and other 

o Study and plan fv>r atudentt with aerious 
attendance probleaa. 

Wondi.trict Inatructional f r« gr«ta/Serwir^, . Pro.ra.. 
•nd .ervicc. of co«unity ageSc ie.^an be va luable 
-..latance to the instructional progra.. Such progr«,. 

aeling and guidance aeryices. «cti»Itie. related to 
integration (e.g., hui^an relation.) and other educ^- 
Clonal program.. »:"uc« 

Work Permit.. Student, from 12 to 18 year, of age vho 

Zu. plrlltl T ""tV P'reer Development 

•nd type of s^mployment. 

^^^rFr'"'^ education. Eligible aecouJary .chool 
■tudent. who are .eeking work m.y be enrolled In work 
experience education, fhe three type, of w^rk 
experience cducatloi^ arc: 



Adminia- 

trative 

.Procedure. 



Pocu. 
(Elemen- 
tary or 

Secondary) 



o 
n 



4053 
6278 



Elementary/ 
Secondary 



6436 



Secondary 



4126 



Secondary 



ProgrM«/Strvic«c for Potcntiat Dropouts 



Student 
Circuagtanco 

Students Seeking 
Eaploy«ent/C«reer 
Deve^opwent 
(coAtinued) 
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Support Fro i{rMi/S#r»l>. 
• Work Enoer ience Education (contlnu^ii^ 

' P-^f-fi-e -Ployiie.t which 

^JiJ J "J" " f^^'-'^i"* de.ir.bU work habit. 
jrf.J!i J ■ j"""*' «Ploy-«nt need not b« 

related to occupational goals. 

o gKploratory .. Career riidance which ineludea oppor- 
tuntty for a atudent to ob.erve and .y.tWMtically 
.•-pie • variety of iiork condition, to a.certain 
their .uitability for occupation being explored. 
There ia no inteat to teach production, .kill, and 
there i. no p.y. 

O yoc.tlon.1 . An exten.lon of voc.tlon.l le.rnin. 
opportunttle. through p.rt-tl«e p.id e«ploy«ent U 
the occup.tlon for which a .tudent I. pJepIrlng. 

9.reer .nd Voc.tlon.l Kduea H on Progra« . A prograM 
based on the^aliforni. Stnt^-yT^irt^V^^.rL.lt 
Ed ucation . Area, oc instruction includVli^^I^^Uur.l. 
dt.trtbutUe, office, ccn.u«r/fa«lly .tudie., heaUh 
occupation., technical, and trade and indu.trial 
education. 

.San DieRO County Regional Occupational Prn. r^ (rop). 
A prosraa offering vocational training cour.e.~;nrUh 
prepare jtudent. for entry-level employment or ofJer the 
opportunity to upgrade occupational .kill.. HOP cour.cJ 
'yZ^rZ Z\ll:' out-of..chool^ 



Adflinit« 

tr«tive 
Procedures 



Pocut 
(Eleven* 
tmrj or 
Secondary) 



I 



4125 



Secondary 



Secondary 
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ProgrMi/ServicM for Potential Oropottts 



■ Student 
Circu«»tang# 

Students Seeking 

Cff)ploy«ent/C«reer 

Developaent 

Experience 

(continifed) 



Support •ProBr^/ji«>»ii.t 

i«ediately after gradaiation My enroll in .wclfte 
vocation, cla.ae. in the San Diego ?o«unitT 

iraduatioS anHec' le 
high achool or college credit for .uch cour.w. 

vlnLil/lA^J'Jc^'""'^"' "on'^SiTiuTdiaad- 

IJide'Ie o"« to four 

grade levels below average in reading and/or aath. 

offered individualized LedU "J^ 

i.ll.\t^ co^poter-aasi.ted 
xn.truetion, and life .kin. and opportunities 
instruction. • Approximately 250 rtu'd'^r!; 

lot ^.-••••itional 250 .tudent. vill 

ftot be attending claa.e. but will be «orkin«. Th- 
.chool^rk group i. called the treat«nt g?;,pr 
•nd the vork-only group i. called the control 
group. It 1. e.ti«ated that 100 student. «ho were 
participating in the STEP treatment group durl^! 

ITaV if? 150 fourteen and fifteen year 

-unner 1P86. along with an additional 150 for the 



Adninis* 

trative 

Procedur ea 

4328 



Pocus 
(Bleaer.- 
tary or 

Secondary) 

Secondary 



Special 
Progran 



Secondary 



CM 

I 

CO 



provided through the Regional '^8 
BrLiJ!T*"J Training Consortium (RBTC) wde 
^^9^- • ^''^'^ Foundation grant ad«ini.t«ed 

ERIC Pohllc/Prlvate Ventures in PhlladelpSH. 



Pr«tm/Stnriett for i»ottfitl«l Dropoutt 



Student 
CircuMtancg 

Students in Need 
of B«tic Skilli 



Support Prop raw/Serviee 



nee«ee«ry for .uririv.l i„ o«r .ociety. 

A confer«nce it held for ttudentt «ho do not Met 

£ ^^^^^^^^^^ 

decirio^Jo J!! r overriding concern in the 
decision So proaote or to retain « student is I. 
«.t ben.l'ici.l to the individu.l stude"! JhfLli" 
I. designed to ^.elp students schieve -cade.ir^kil . ' 
through estly identification of student, "r ilk of 

or more year, beloi. grade level In 



Adsinia- 

tratiVe 
Proced*:rea 

4785 



4755. 4760 
4765 tas 
modified hf 
board* a 
adoption of 
promotion/ 
retention 
policy, 
H«y 21, 1985 



l^ocua 
(Elemen- 
tary or 
Secondary) 

Elementary/ 

Secondary 



I 



elementary/ 
Secondary 
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ProxraM/Scrvieet for Potential Dropouts 



Student 
CircuMttance 

Students an Need 
of Basic Skills 
Inproveaent 
(continued) 



Support P roKrais/Serirtg# 

Prowotion/ Ketention Policy (continued) 

reading readiness and progress for grades K-1, 
one or -ore years below grade level in reading 
for grades 2-3, two years below grade level in 
reading for grades 4-6. having failing grades in c 
designated number of courses for grades 7-8. and 
having fewer than specified nunbers of credits at ' 
senester reporting periods for senior high school 
reports. Intervention plans are developed for stu- 
dents at vlsk to remediate skills and improve academic 
achievement. Teacher juoR^ent. student maturity, and 
achievement .g« will be taken into consideration for 
S^uJ.**' principal the final 

ggipetfeatory Education Prn^r.,.. dittrlcf 
federal- and ttato-funded proRraaa to provide coaprc- 
henaive inatractional and aupportive aervicea to raiae 
the achieve-ent of educationally diaadvantaged atudents. 
Particularly in reading, language, and .ath: "''^""^ 
Prograaa include: 



Adsinla** 
trative ' 
Proccdurea 



'ocua 
(Eleven* 
iary or 
Secondary) 
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Elementary 



o 

o 
o 
o 
o 
o 
o 



ECIA Chapter I 
ECU Chapter II 

BIA-State Comperiiatory Education 
EIA-Limited Engliah Proficient 
Follow Through 
?>rhool Improvenent Program 
Hiiler-Unruh Reading Program 
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Profr«M/Sfnricts ffor rottntlal Dropouti 



Student 
Ctrcystance 

Students in Need 
of Basic Skills 
laproveaent 
(cootiitttcd) 
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Support ProKraw/Servicg 

Achievement CoaU Progran (AGP). Thit inttructlcMl 
progrsM !■ detixned to iaprove basic ski Us in reading, 
•atheastics, and English language at identified aincrity 
Kified ainority schools and other predoainantly ainority 
schools. ACP is an integral part of the regular prograa, 
including bilingual education and special education. 
Its^goal is to iapfove student test scores in reading, 
■atheaatics, and English language to result in 50Z of 
tht students achieving at or abovt the national noras 
OQ standardited tests by 1986. 

Early Childhood Education.. An educatio?!al prograa 
designed to restructure priaary education for studcntit 
in kindergarten ttr<»jgh grade 3 with caphases on 
language deve lopaei^t reading, aatheaatics. aulti- 
cultural education, bilingual-bicultural education and 
health and auxiliary services. 

Suawer School/Inter session/Extehded Y #*r Prograas 
Eleaentary school students i#ith the gtreatest identified 
achieveaent need vho are attending schools on either tht 
traditional or year-round calendar have the opportunity 
for six weeks of additional instruction in the basic 
skill areas ot reading, language, and aath, as well ar, 
fine arts. Secondary school students who need a course 
to earn a high school diploaa or to fulfill a competency 
requireaent or take a sumner course to aake room in 
their prograas for an elective course have an oppor- 
tunity to do so. Stcdents who are or will be enrolled 
in magnet prograas and who have need of bridging curri- 
culum and/or are ready for acceleration in progress 
to*?ard curriculum requirements are eligible to enroll in 
Magnet Training Camp. Handicapped students have the 
opportunity to continue the school year for six or nine 
weeks. Also, the HOP prograa provides additional oppor- 
tunities for junior and senior high school students to 
take vocational classes* 



Adminis- 
trative 
Procedures 

HA: 
Court 
aandatt 



NA: 
Board 
adopted 
prograa 
Feb. U/86 



Pocus 
(Eleaen* 
tsry or 
Secondary) 

Ble«-,entsry/ 
Secondary 



Eleaentary 



to 

I 

to 



Eleaentary/ 
Secondary 
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ProgrMs/Scrvicca for Potcnt£al Dropouts 



Student 
Circuattance 

Students in Need 
of Motivation for 
Acadeaic Achie¥«i- 
■cnt 



Support Pro^ i- WService 

.Ady«nce.,ent Via Indiytdui.1 Di.^ e^^ination (AVift) . a 

P«P-ratory progra- for minority and loir 
inco.e atudent^ in grade. 9-12 vho have academic 
and/or «,tivational ireaknea.e. vhi.th often lead to 
dropout or at lea.t preclude entry into po.t.Jcondary 

High School in cooperation with local collegea and 
univer.itiea. Student, and their parent, eject Jo 
participate in thi. progr... Upon entering the pro- 

placed in individual program, of reading, writing. 

r:iin*-^"; '^'^ '""^ they* 

to ?i}fn/Jr""'* ^'^'^ preparatory clai.e. 

„? cl]'r f '«<J"jre«ent. for entry to the Univerr^ity 

high .chool peer tutor, work with .tudent. individ- 
ually and in .mall group*. College instructor, teach 
•ini-lesson. to provide a realistic introduction to 
college work. Seminars are offered in note taking, 
•tudy .kill., test taking, time management. SAT ani 
college entrance exam preparation, textbook reading «nd 
marking skills, and library research skills. Home con^ 
tact IS maintained through quarterly letters, regular 
telephone contact and an annual meeting of all parent, 
and students in the program. AVID graduated 158 

cJlleg^! 



Adminis- 
trative 
Procedures 

N/A: 
School site 
developed 
program. 
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t«rjr or 
Secondary) 

Secondtry 



a. 

rr»tr«««/ttrvicta for Pottiitl«l Dropouti 



Student 
Circa— taBeg 



Support FrnnrM./g.>w«.. 

fr^'^'w '^"C'tion ProKr,,. Individual, who .r« any 
throuth 21 year, and have exceptional need. Ill ^litlu 

irt •"'."r^^^ Stales 

re^Wcer^?/^?/***'"^ tducational in.truction 21 
tilliVl ^ r**"-"" of regular cduca- 

tional proRrM have been con.idered and, when appro- 
priate. u.ed. Individual. .r« ...e..ed a. tj «EItud. 
achieve-ent and educational need., a. well irel. ' 
relating to .u.pected di.ability. An IndivJSiatueS 
Educational Plan (lEP) i, developed for every L„on 
«lth exceptional need.. The lEp'include. g^Jl.^T 
objective, for .t.ident perforwance. a .pecif ication 
JiatJ^'Jon"";'.;""'??" i"«ruction.l ."Itting I d „ 



trative 
Proccdurct 

4230 



titty or 
Secondary) 

mtntMvy/ 

Eleaentarj/ 

Secondary 



I 



Livittd-Boglitt, 

Proficient 

ttudMts 



.^econd Un^ua^e ProBra,i,, A prograii of in.truction in 
iJo.i*r;*r H«lted-.5ngli.h proficient .tudentt 

fJ! J r itudent. in becoming 

fluent-Engliteh .peaker.. Principals are re.pon.^Ju 
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Bienentary/ 

Secondary 
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EDUCATIONAL CLINIC 

A New DIRECTION For School Dropouts 

a What is the Educational Clinic? 

A. The Educationa) Qiiiic it designed to motivate achool dropouts by providing the help they need to 
succeed. The Educational Qinic gives young adults another cliance of finishing high school, another 
chance at employment training, and another chance to give their lives direction. 

a Who is eligible? 

A. Students 13-19 years old who hive dropped out of school are eligible for the Qinic program. 
CL What happens while a student is at the Clinic? 

A. The Qinic staff will fvaluate each participant to determine what the student needs to succeed. The 
student might receive basic skills tutoring in order to re enter a regular junior or senior high school 
diploma program, learn how to apply for a job, or be given the extra help needed to qualify for iob 
tr^iimng. ^ j j 

CL Where will the Educational Clim*c be located? 

A. Sen Diego Qty Schools will open two clinics on March 3, one in the downtown San Diego area, the 
other in Southeast San hi^o. More specific iiiformation wiU be available from the Adult Education 
Office at 293-8109- 

d Are classes held every day at the Clinic: 

A. The clinics are open each wedcday from 9 a.nu to 8 p.m. Programs at the clinics are desigra?d to give 
indmdual help to each student, so program hours are flexible* Certificated employees will assess each 
student's needs and design a program to help that student identify goals-and meet them. 

OL How long is the Educational Clinic program? 

A. Students may be in the program for 3 or 6 hours a day for a maximum of 75 days. 

Q. WTiat can the Educational Clinic do for dropouts? 

A. Students have choices. They can receive the help they need to: 

• enter a program preparing them to complete their high school diploma or 
equivalency certificate requirements; 

• enter a vocational or career training program; 

• re-enroll in a regular public school program; or 
*• enter the military or other service program* 

Educational Clink Locations: 

Bandini Center Centre City Center 

3550 Logan Ave., B-2 - 1400 Park Blvd., Koom 101 
Vi eckdays 14 p.m. Weekdays 9 noon, 14 p.m., 5-8 p.m. 

2335843 2321923 



I I School Operations Division, San Diego City Schools 2/86-3 



san diego city schools 
educatio*:al clinic 



A. P^temt the type of profru propoeed, bov St dlffcre frop exletlrg i^ro grmc 
available to tarfet population, a&d teaaona for believing the prograa will 
laprove atudent perJoiWance. ' 



TUt tDCSP c«rrtscl7 iro^out f rtvtatios ^tegraai %Aicl» art tfetiftatt at alttrmtl:ivtt to tkt rttu* 

^•r •ekool fTOiTMm tDd ooly eat racovtrj ^rofria. Sovcver, aoat of thtie proiraw arovidet for tU attdt 
•f irofoutt irbo art tht 13*15 att grou^ aatf kavt poor kttic akilXa. nc frofDttil cliaict vill addrtaa 
tU attdi af drofMta io Ditfo kj providiaa • «»»iqut approach to aducatioa at aa accattiblt, moa- 
ackool aoe-atrtttful Mturt aaviroaatat. larollacBt ftquirtac&ta vill allov asij X3-lf ytar aid dropoMt« 
rtftrdlttt of rtadiax Itvtl, to rtctivt ptrao&sl iattructioa aod counttliat^ Tborout)i atttttacata hj 
ptjcbelofittt aad cooatelort vill iacludr rttearcbiat tbc atudc8t*a acadcaic racord-^^atandtrdiatd ttatiaf 
rttulta, kttic akillt covptttacitt #Dd proficitacita co«pltttd» Carttr Flaoaiet lBvtatorj-*and a ptraoaal 
iattrvitv to avtluatt tbt cUtat aa a total ptrac^*j« ttudcat tacordtt aadt availablt hj SDOSD, vill ht 
•ttd ia coaiuBCtioB vith otktr atttatMBt outcoiMt to dctita aa iadividual atudj plaa for aach atadaat 
accordiag to iit/btr actdtaic, vocatioaal aod couattliat attdt. nia clitat*ctottrtd profraa vill ^ 
dttlffitd to t*iurt auccrttful coaplttiea of iattructiooal tatka hy tack youa^tttr. tapbaaia vill ht 
placed oa cariat and atttatioa tbrouiK a atrent atude&t**ctattrtd aupport apttta ia both iattrvctioa vf 
bttic akillt aad ia tuidtocc aad couaatliat. Tbt lev atudeatAitaff ratio, aloaf vitk tkt mac af cev- 
puttra ia iattrvctioa. vill facilitate ptrteaaKstd plaat to Mtt iadividual attdt aad coalt. The aatic 
tdatttioB Ptptrtatfit, fptcial Educatiea DtpartMBt aad Co«puttr Sducatiea Ueit of SODSD kavt affarad 
tktir dittrict*4evfloptd ajttrialt dtcigBtd for wausual wducatioaal attda. rtackcrt ia the cliaic vill 
k« provided time to ied^vidualiat tkcte Mttriala to vett tk^ particular elitat aetdt. AdditioBal aoff 
vtrt vill kt purc&tttd, afttr atltctioat art prtvittrtd a^ r.kt i^iioa 15 Tttckcr fducatioa aad Coaputtr 
(T£C> Ctattr. Vo otktr profraaj £a tkt San Ditge rti^ioc kav^ tkt rtaourctt to proiridt t^t kackfrouad af 
ttcordt and ajttrialt. coupled vitk fltsibilitp ia ptrtODtl Sattmctioo, kifh level of tzperiaactd, 
fualitp attff vitb vitb co&ctra and iavolvea^nt, coMunitp cootactt to build aa Advitorj Board aad 
Vcotortbip Profraa» a&a tbe acctttibilitp of locttioD vitk providtd tra&tportatioa. Tkttt oaifue pr/9fraa 
tleaeatt art crucial to a aucctttful dropout cliaic proaraa* 



2. Deacrlbe quallflcatlona of proposed ataff as qualifications relate to the 
education of the target population. 



Swila"^'^''"''' "''^ •tll^utlifi.d ia ttackiat batic tducatioaal tkillt vill be 

at jLvciaa* 

Il.r2'"ko«j!^*' JMirvetio. tor Zht U,U,S to^ll.k ,rofieI.»t .tui.nt. fclHnju.l .isff 
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• PIOCKAH KUXLS 



l>*terXb< in detail • typle»l tehool ntck in ttns of tSmt of day. hours 



««. .Ill ». ..,.1... ,f «„. „rt. „„ , , „„i::"„";, *; . . 

M..W..I1, „..cclb«4 •>! I.1I.M..I1, ,„,(. t.«r««.l l.,„l,, .Ill k. A?l.Ji?^l, ^ 
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SAN WECO cm SCHOOLS 
teteareh Oepartaent 

SB65 SCHOOL BASE 
PUPIL HDT2VAT10N AND MAINTENANCE PIOCRAM 

AMD 

. ALTERNATIVE EDUCATION AND VOAX. CENT^Rc 
SUMKARY POINTS 

> 

Purpot'e 

i 

Motivation and Maintenance Prejraa 

o To improve ability of achcol. to keep pupil, in achool 
. ' IrolltTl^lT •^•"^«-»' ^""cy. tardine... and .chool 
Alternative Education and Work Centers ? 

o To teach basic acadeaic akilla 

o To improve atudent K>tivat£on for achievoaent 

' XgJ'JcJ^S"' " - to the regular 

Detcription 
Motivation ^nd Maintenance Progrcaa 

fnj'Tf^"/""/'^""^ - ^ "h^ol. 1 feeder junior 

bi£h, 2 feeder eleaentary echoole junior 

0 E£ch .choDj (in clu.ter) has at, outreach consultant 

- resource facilitator 

- alternative education programs and school options 

- community agencies 
*" ftmployme'nt 

- Interpersonal skill development 

- supervising, instructing; fidvieing pupils 

• complex «.y request waivers on use of state categorical 
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Alternative Education and Work Center 

o Available only to diitrict irith a ichool-bated activation and 
aaintenance program 

o For school dropouts 

o Operates on a clinic, cli^^nt-centered basis 

o At a continuation high school or adult school 

o Combines classroom instruction with on-the-job training 
Eligibility 

Threshold Criteria 

o High school 

- attrition rate, of 38Z or higher 

- 1983-84 CAP scores at 70th percentile rank or lower 

" in°1984 85 ^•'^K^'^ic*! prograas of at least $50»000 
o Junior High or Middle School 

- feed into high school with at least 381 attrition rate 

- 83-84 CAP scores 65th percentile or lower 

- ainifflutB of the categorical prograas of at least $75,000 
in 1984-85 

o Elementary School 

- feed into junior high or aiddle school that in turn feeds 
into high school with 38t atttition rate 

- CAP scores for 83-84 at 50th percentile or lower 

- Miniojum of two categorical programs of at least $100,000 
o Points 

- Minimum of 100 points of possible 135 for coaplex 

c School site council established at each participating school. 
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Page 3 

Funding Guidelines 

• State divided into reiion* 

o SDUSD in Region VI, .ub-region D (Or.nge and S.n Diego 
cf unties) 24 schools which is 6 conplexes. 

• $40,000 per »c!iool for outreach consultant 
" Planning grants 

o $6,000 for each high school and junior high 

o $4,000 for each elenentary school 
- Points 

o Attrition rate 1-5 points (high school only) 

o CAP scores - possible 90 points 

- in ttsthenatics, reading, language in 
grades 3,6,8, and 12 

- 1-5 points for school percentile rank in 
each grade and each of the 3 subjects • 

o Categorical- and apportionment programs 

- if>oi;«ible total of 5 points per school 

- points for number of pfograas up to 5 

o Categorical and discretionary funds 

" possible 5 points per school 
* 

- Kaxio'uffi 5 points for $200,000 or laore of funding 
per tchool. 



JBR.-jd 
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CALIFORNIA 
STATE DEPARTMENT OF EDUCATION 

Dropout Prevention 

MODEL PROGRlin " 



1SS5-8S 
INTRODUCTION 




Swr^^nf IT 1°"" ^^^^^ °f California State 

I^^rf^J^ '>«^«l°Pe'3 the following list of programs **ich 

SoSl .^5/. °' •"'^'^'f ^'^^ °' "turn youth to, S^ca- 

iiceSer^^f employment settings. Recent studies reinforci previously 
In sSSli" - "adequately emphasized conditions for student success 

StJt^J; /„ r """^"^ '^"'^^"t^ •^"a a-S^lts involved 

^^^nS-f ' r .«fl»*tion of students as to their own self worth and 
S^^?? Consequently, many of the programs listed below emphasize thSse 
P^t;e«^ip'^^'fn^re'° t"^V''"^^ enj.loyability Skills, school^^^inLs 
r^evaJt eff^^T^ ; ''''i Recognizing that employment preparation is a 

we programs are related to preparing for, and securing jobs. The taraet 

economically, physically or ed-xationally disadvanSged wL have 
dropped out of school or present a high risk of dropping out of school 

^ch^r^^"\!?*» developed the list from such primary sources as 1985 Model 

mtlllJt Tl '^r^'^T "^^'^ ^"'^ ^""t*^' State Department of EducaSon/ 
Directory of Exemplary Vocational Education Programs and Materials for Soecial 
Population Students, Chancellor's Office, California ?SlSSj"ollfges-^2S 
Srk- fTll^?^ lio^ects; National Diffusion Network and the oLseMnatiVjei! 

secondary school teachers, couns^elors rnd'a^^i^isStr frc^ S^uS State. 

FUNDS AND SERVICES AVAIIABLE 

Dissemination funds to cover visitations, consultant services materials 

for programs which serve verified ^ob Training PartnersSp Act SJgiWe ^ouS'are 

SSxo^aJTf JS:-'*'j'°'"''' ^^"^"^ °' ^-'ti- Voca'tional Ld 

W to ll^fjr? ? "^"'^ ^" Educators. -JTPA eligible" refers to youth 
?MCE , , ""^"^ ^° *'"P^.°y'^"t ^^/^r are economically disadvantaged, 

of dLJ^?^ local agencies with the desired model programs and arranges for use 
erenir^"^'?" f""""* " P"^"" » comprehe;s i ve sburcHf free ref! 

JTFA eligible. In addition to the services of VOICE, the State Deoartmpn^ of 

dr^u? ra?e i^a iLi^ l \- V'^T strategies to decrease the 

aropout rate and increase t.ie holding power cf schools. 

HIGH RISK YOUTH LIAISON AND ' VOICE 

FIELD SERVICES UNIT e.. « 

State Department of Education 'zf CaoUorSa'?? ' 
721 Capitol Mali, 4th .loor L' LLIt'o ^d'lsSU " 

\t~'3S?i ''''' ^^^-0^0^ 

Other soui^es. of dissemination funds and/or services include the National 

Dissemination Network f^r^dult Educa ors 
(DhAE). Programs which are associated with NDN and DNAE will be so indicated. 
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Th» grid ihown b«low identifies the progruu in relation to their areas of 
focus. Additional inforaation concerning ea^ program followo the grid. 
{Programs are listed in wlphabetical order) . 



Population 




- Alternative Academic 
« BuildinQ 




X 


X 


X 




1 

X 


V 














2 Alternative and 
• * ContinuincT Education 




X 


X 


X 




X 


X 








X 




X 


J 2 Alternative to 
Suspension 




X 








X 


X 


X 












4e APL Corp 




X 




X 




X 


X 


X 










X 


5. Apollo Program 




X 




X 






X 














^ Dasxc Skills 
Modules.. 




X 




X 














X 






?• Be ABLEJarly 


X 


X 




X 






X 




X 








X 


8. CAI-SMIEC 




X 


X 


X 






X 












X 


^ Career Assessment/ 
Rlacemsnt 




X 






X 


X 


X 


X 






• 




X 


Career Development/ 
jnaepenaenu .otudy 




X 


X 






X 


X 














Career Links for 
* High Risk Youth 




X 


X 


X 




X 


X 


X 




X 






X 


12. CHOICE 


X 










X 


X 






X 








Diversified Educa- 
tional Experiences 
Program 




X 






X 












X 




X 


ji^^ Early, Prevention 
of School Failure 


X 






X 










X 








X 


Early Success 
in School 


X 






X 






X 














Exploratory Work 
Experience 




X 








X 




X 




X 








Focus Dissemination 
Project 




X 


- ! 

? 








X 












X 


18 • Fourth Year Diploma 




X 




X 






X 












X 


19. HOLD 




X 










X 




X 








X 


I«^roving Vocational 
20* Guidance for LES.NES 
Youth 


X 


X 


^ 1 


X 




X 


" 1 












X 
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21, INTERCnPT 



Native American 
Program 



23. OASIS 



24 ♦ Operation Success 



2^ Parenting and 

Infant Development 



26. Peninsula Academies 
Positive Alternative 



27. 



Student Suspensions 



28, Project FREE 



25. Project Intervention 



30. Project TIED 

School Retention 
Joint Ventures 
School to Open 
Possibilities 
Senior/Youth 
Partnership 




34. Slice of Life 



35. TESA 



36. 



Total Care- 
Assessment Program 



Tr^-Selpas 
* Job Program 



38. Vocational Education 
Approach to ESL 



39. ^^^ts Adult Basic 
Education Outrearr- 



40. Work Ability 
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A. CALIFORNIA HIGH RISK YOUTH MODEIi PROGRAMS 



Grades K-12 



^' Alternativ e Academic Skill-Buildinc^ Program 

In existence since 1973, the Oakland Street Academy is an alternative 
storefront school for students who have left the public school system 
for various reasons witltout earning a high school diploma. It incor- 
porates personalized guidance and teaching, using community-oriented 
teachers. The hours are from 9 a.m. to noon, and 130 students attend 
Emphasis is on Job Skills and Attitudes and/or college preparation. 
Students can attend staff meetings and share in the decision making. 
Entering students' competencies are evaluated, and progress is rated 
on that basis with students moving at their own speed. The program was 
designated a Noteworthy Practice by the state Department of Education. 

CONTACT: Pat Williams, Principal 
Oakland Street Academy 
1449 Miller ttreet 
Oakland, CA 94601 
(415) 532-7556 



2. Alternative and Co ntinuing Education Program 

The Alternative and Continuing Education Program offers various programs 
for stuoents to complete their high school diploma at their own individ- 
ual pace in a manner which is consistent with their life roles. Students 
who are employed can complete their high school diploma through indepen- 
dent study contracts. Students who are 16-18 years old who are unable to 
adDust to the comprehensive high school setting may enroll in the Contin- 
uation High School. For 14-16 year old youths. Opportunity Classes are 
available to prevent high risk youth from dropping out .-,f school. 

The program also addresses youi^ adults who have a need to learn English, 
and improve basic literacy skills. These young people are potential 
dropouts. Each program has its own counseling comoonent to help direct 
students in an educatipnal mode that best fits their needs. Classes are 
strategically located throughout the communities served by the district-, 
and class schedules run from early morning to late evening to accommodate 
special needs, close cooperation with ROP and JTPA strengthens program 
offerings and student opportunities to combine classroom work with 
valuable vocational training. 

CONTACTS Jean Klinghoffer, Coordinator 

Alternative and Continuing Education 
Fjllerton Union High School District 
780 Beechwood Avenue 
Fullerton, CA 92635 
(714) 879-5930 
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3» Alternative to Suspensj^n 



morning, washing windows 2eelTnTl 3 f ''^^^^^ °" ^"^"'^'^^^ 

from one to six students ' ^ITr,,^' ^ The group varies 

9ives studenL a brlrrf^orl^j'^'^ iri'^^S'"' '"''"^ """'"^ 
placed in a seoara+o ^t.! \, ^" ^® Program students are 

operation sinco iQ7fi t^u^r. " . Program has been in 



CONTACT: shereene D. Wilkerson 

Willis Jepson Junior High 
580 Elder Street 
Vacaville, CA 95688 
(707) 446-6829 



APL CORPS 



flct'ii^n^"?^^ ""^-r.ity Of Texas 

individualized and inde^n^nf^J ^ T t "^""^^ ^""^ ^^'^^ school-aged youth, 
academic and pre-empSnf skills techniques are utilized to improve 
Jiplomas and/or -iob pla^i^nS ^ • ''."^"^^^""t number of students earn 
Services.^tc l^e Soar^ ^^Ak '^^ ^rmed 

as an im;o:t^:;t XTn^l^Tn^slllnT^^^^^^^^ accomplishments 



COK?ACT: Wrs. Ginie Mains 

Somerset High School 
9242 E. Laurel Street 
•Bellflower, CA 90706 
(213) 92C 9748 



5. Apollo Prog ram 



individual attentLr^tud^n^c JT"*"' f °^ ^^^^'^^^ authority, and 

lecture • Students follow the regular class periods with 



CONTACT: Stan O'Hara 

North High School 
300 Galaxy Avenue 
Bakersfield, CA 93308 
(805) 399-3351 
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Basic Skills Modules 



To assist vocational students in r%i8in9 their reading , writing, and study 
skills to levels required by college progratas, instructors at Los Angeles 
Trade-Technical College have developed 39 self-paced basic s?*ills modules. 
The modules address six specific skill areas: study nkills, test taking, 
reading, writing, spelling, and vocabulary. In the VEA basic skills pro- 
gram basic skills program at Los Angeles Trade-Technical College thes3 
materials are used by instructors and instructional assistsmts tc tutor 
individual students in the Learning Resources Center. Sx>ecific modules 
are prescribed for each student based on diagnostic tests. Materials are 
adaptable to high school aged youth who read at approxim£:cely the 5th grade 
reading level* 

CONTACT: Dorothy Smith 
VEA Instructor 

Los Angeles Trade-Technical College 
400 West Washington Boulevard 
Los Angeles, CA 90015 
(213) 746-0800 Ext. 563 



Be ABLEarly (ESL Plus Parentin g) 

Program decreases attrition and builds a bond with the community for txie 
newcomer adult and his/her family. It is a breakthrough for holding the 
students at those difficult "plateau** points whe;i students tend to dropout. 
The program was selected as one of the Exemplary Progreuns for Adults by 
the Dissemination Network for Adult Educators, Fall 1984, and is easily 
adapted for younger students. 



CONTACT: Jane Zinner, Directoiv 

Dissemination Network for Adult Educators 

1575 Old Bayshore Highway 

Burlingeime, CA 94010 

(415) 692-2956 or (800) 672-3494 
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C. C.A.I. 



(Computer Assisted Instruction^ rmtpp 



iJstSr1^?t'TSf'?r f"^''^^ provides 

ronj^nt CAI is provided by ContJorDaJa^oiSJa Ws .pJ^S"^ 
system which allows individuals to operate at%heir ^ 0^^^^^^-^^ 
supportive feed-back. Curriculum is^roJ^ded Bas^s^nis Sn r^"'" 

specixic CAI training for many career fields. 

makino skills p.^ . Mteen, ccamiunlcations , goal setting and decision- 

^oip cSeer L,d Preparation training, individual and 

lf7o<>l":ZZ.lT. IZr^Tt'. "i"- «"v. interactions 



CONTACT: Pat Dietler 

Sacramento Metropolitan 

Industry Education Council 
2115 J Street, Suite 162 
Sacramento, CA 95816 
1916) 441-1100 



®* Career Assessment and Placement Cern-Pr 



ufconLnJ^ population of the project 'involves handicapped youth. 

JfL" iSormaSon''?o" '° "'"^^ categories of the disadva^Sged? i; 
sDerifi f • """- ""9 processes and materials used in coordinating 

expe"iencf a'nd'?ob ''""'"'^ rehabilitation services ^^J? 

uaHzed Plans for eaih"rf "'f ' °^ P"^""'- ^"<3ivid- 

have been made '^^^^"^^ ^'^^^-l^^ assessments 

CONTACT: Mr. Dan Hulbert 

Whittier Union High School District 
9401 South Painter Avenue 
Whittier, Ch 90605 
(213) 698-8121 
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10, Career Development for Independent Study 

Career Dcvelopinent for Independent Study is a complete semester course 
consisting of eleven aelf-contained student packets, with Instructor 
Notes, dealing with assessment, values, interest, and aptitudes. The 
curriculum explores a number of careers based on students' assessment 
data /ind assists the students in learning job seeking skills, in devel- 
oping decision auJcing skills, and An pl£mning and implementing their 
next steps. 

This curriculum was developed to help fill thfc gap in career education 
materials for use in independent study. Its purpose is to improve the 
opportunity for youth, expecially disadvimtaged youth, to have access 
to quality curriculum in independent study. 

CONTACT: Roberta Bender 

Santa Clara County Office of Education 

C/VEG Publications 

100 Skyport Drive, MC 236 

San Jose, CA 95115 

(408) 947-6756 



11. Career Links for High Risk Youth 

Career Links provides to students who ' ve a significant barrier to making 
a positive transition from education to work, the opportunity for employ- 
ability skills and a uniquely tailored placement in a career field in the 
community. Students are placed in non-paid •'hands-on" internships with 
corporations, small businesses, government services, professional practices, 
and social service agencies. An academic curriculum provides for career 
assessment and guidance, as well as effective employability, job-seeking, 
and job maintenance skills. Studsnts receive academic credit, letters of 
recommendation, and em experience upon which decisions for educational 
and career planning, and personal development, can be based. The indi- 
vidualized and flexible nature^of the program's services and internships 
allows for the successful participation of a full range of high risk youth 
including special education, school age mothers, continuation school 
students, and other hard-to-employ youth. 

CONTACT: Marilyn Moyers 

Amador Joint Union High School District 
8151 Village IParkway 
Dublin, CA 94568 
(415) 829-4958 
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CHOICE 



r u^*^ adaptation and impleinentation of Project C.H 0 I c E 
District in grades K-8. Pour objectives were fctated: provide vocational/ 
cSe" :warM'!" '° P«ticipating teacharsn^crelse sJuSei^ 

tSe disadJanS S^^*"" °f «exism; increase 

ttie disadvantaged, handicapped, or bilingual students' awareness of their 

irincluS'^r^'"", °" — -eti^g "hese objeSiies 

is included as a sample lesson plan. ""jectives 

CONTACT: Dale Burkland 

Santa Clar.^ County Office of EducaUon 
100 Skyport Drive 
San Jor.9., CA 95115 
(408) 947-6888 



Diversified Educational Experiences Program (DEEP) 

leconda^ fchLf f"'"' " '° ^ instructional process for 

secondary school classrooms that allows instructors to create an aca Pmi ^ 

hosJmr^ ^""f every learner while d^^eaSng le^S^er 

^6llllfl\l:^l^^^^^ ""-^-ts in the DEEP classri^r 

iQ^ntiiy needs, formulate objectives, develop tasks based upon these ob- 

ilTZtU debriefing following presentation^? Se projects 

an^ participate in their own evaluations. DEEP offers learx.ers In IT,1 ' 

Ll^n^i"^ sHf LleTer t""" '^f^'^ ^evelop^^ndS^ t^f^^^^^Ton. 
of tJe teacher L^h«t f/ r °""' ^""^ "on-electronic media. The role 
^nlger. ""^^^^ant, and learning-systems 

contact: ^-e^^-nett. Director ASSISTANCE: Joyce E. Laz.eri 

Wichita Public Schools National Diffusion Network 

• 640 N. Em^ria . California Facilitator 

Wichita, KS 67213 lc•7c"/^^^ 
(316)685-0271 W75 Old Bayshore Highway 

Burlmgame, CA 94010 
(415) 692-2956 
(800) 672-3494 
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14. Early ' Prevention of School Failure 



A program available in English and Spanish designed to prevent school 
failxire early identification and remediation of developioental learning 
deficiencies that would ac'.versely affect school performanc Program 
aaterials include: ccreenxt\g instruments, classroom management guides, 
classroom activity gui<^es, i*nd parent materials. The program was 
featured in the Sharing Educational Success Travelling Seminars^ 1982. 

CONTACT: Lucille Werner, Project Director 
P^aotone School District 
114 North Second Street 
Peotone, IL 60646 
(312) 258-3478 



15. Early Success in School ^ Tr2 

The program emphasized the prevention of early school failure rather 
than just its remediation. The focus is on expanding kindergarten and 
first grade curriculum to provide classroom activities th»t foster 
children's thinking skills and allow the children to devej p more 
positive attitudes toward themselves and their school work. Early 
Success in School was featured at the Sharing Educational Success 
Travelling Semineors in 1982. 



CONTACT: Sharon Andrade 

380 East '^th Street 
Chico, CA 95926 
(916) 891-1695 



16, Exploratory Work £>,r-erience 

O^is project focuses on pre-employment skillc, work experience and 
school/business partnerships.* Both simulated and actual work experience 
sites are utilized in the training process. The program was developed 
for both learning and severely handicapped students in grades 9 through 
12 but also is applicable to other disadvantaged students. 

CONTACT: Ms. Margaret Smith 

Poway Unified School District 
13626 Twin Peaks Road 
Poway, CA 92064 
(619) 748-0245 
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•17. Focus Dissemination Project 



This IS a program for disaffected secondary students of all ability 
ievels, anc ^11 secondary educators, school board aeinbers, and 
community members who have an interest in developing local programs 
to meet the needs of the disaffected students in their settings. The 
program affects responsible institutional change and positive student 
attitude and performance by helping studerts learn responsibility to 
self, school, and society. Focus is highly structured, offering courses 
in English, social studies, math, and work experience. Instruction in 
Focus classes is based on ability and need. Curriculum materials are 
modified to meet the student's lev>?l of skill development and'are pre- 
sented m relation to survival beyond graduation. Students take such 
classes as science, physical education, health, and c lectives in the 
regular school program. 

All Focus students are involved in a group counseling experience called 
Family. Each Family consists of eight to 10 students and one teacher 
Who meet together one hour daily throughout the year. 

CONir-T: Don May FOR aSLISTANCE CALL. 

FOCUS Dissemination Project Joyce E. Lazzeri 

Human Resources Associates, Inc. National Diffusion Nr.twork 

BO = ^on! ^ California Facilitator Center 

P O. Box 303 I5-.5 Bayshore Highway 

Hastings, MN 55033 Burlingar.e , CA 94010 

(612) 437-3976 (415) 692-2956 

(800) 672-349« 



18. Fourth-Year Dip?,oma 

The purpose of this program is to keep students in school who are seriously 
deficient m course work and who are in dan-^er of dropping out of school. 
Enrollment is limited, and diagnostic te^r.s given to each student determine 
what courses ai -struction he or she will receive. Students must complete 
d mini-num of eigne one-semester ctfurses in order to qualify for the special 
diploma, and attendance must be at least 80 percent. Reading proficiency 
must be at thf: 8th grade level by the time of graduation. Instruction is 
concentrated on basic academic skills, and stude:. . psrformance determines 
progress. 



CONTACT: Mr. Richaicd Mills or Mrs. Cheryl Hartzel 
Pacific Shores High School 
325 South Peck Avenue 
Manhattan Beach, CA 90256 
(213) 379-5421 Ext. 490 
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HOLD; H c'lping Overcome I.earner Droports; 9-12 

A prescriptive counseling program designed to isaintain enrollment of 
potential dropouts by increasing attendance, self-este- m, and academic 
success through peer counseling, attendance monitoring, j^rent counseling, 
and classrooM guidance. The proqram was disseminated during the Sharing 
Educational Success Travelling Seminars in 1982. 

CCHJTACT: Joan" Host 

Pajaro Valley Unified School District 
S50 Rodrigues street 
Watsonville, Ch 95076 
(408) 728-6330 

20* Improving Vocational Guidance for LES/NES * 

All information developed through the implementation of the project is 
contained in three separate vocational guidance handbooks. Titles are: 
Opening Doors by In^Jrovir.g Vocational Guidance Programs For: The Limited 
English and Hon English Speaking"; "Out of School Youth"; "the Gifted". 

Also includes "Towards Better Work Attitudes"; a teacher oriented curri- 
culum model for helping vocational education students develop positive 
work attitudes through a variety of suggested activities. 

CONTACT: Jack Rudd 

Ceres Unified Sciool District 
P.O. Box 307 
Ceres, CA 95307 
(209) 538-0141 

21. Intercept; A Positive Alternative to PuPi l Suspensions. Truai^cv. and Drop out 

This is a program for .students in grades 9-12 who have high rates of failure 
ana truancy, along with a history of disruptive behavior, it provides pri.- 
servicesAnservice training to deal with adolescents who have shown chronic 
^J!^P StJ^; f^^"^: "^"^"^^ behavior, and to address such problems before 
these difficulties fully develop. . A preservice/inservice training program 
offers teachers training in four areas. All staff in the program are taught 
^fo ^^''^-f^^^^J procedures, classroom managament techniques, and instruc- 
si^ort^ ^^"^ consulting team is developed for group critique and 

The programs developed by Project Int roc. . are COPE, Learning Center, and 
the I^a:;n«g Cluster. :in the first two prograins, targeted students are 
placed in self-contai/ied classes for two-thirds of th« day. and may take 
electives or attend vocational training programs during the remainder of the 
day. The Learning Cluster offers a preventive treatment program to ninth 
grade students where one quarter of the day is spent in English and Social 
studies . 

FOR /OSISTANCE CALL: 
CONTACT; -achard Maurer, Ph.D Joyce E. La.zeri • 

Anne M. Dorner Middle School National Diffusion Network 

Van Cortland Avenue • California Facilitator Center 

Ossinmg, New York 10562 1575 Old Bayshore Highway 

(940) 762-5740 Burlingame, 94010 

(415) 492-7956 oir (800) 672-3494 
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22. Native American Program 

The purpose of this program is to encourage Native-American .tudents to 
stay in school and to help them get more out of th-ir schooling. A Native- 
American aide works cooperatively with students, teachers, and parents tu 
improve comminication and to provide tutoring for those who ire in need 
The aide. coordinates parent visits to school and sponsors a youth club. 
Students participate in the regular school program. This is a Title IV-C- 
program serving 53 students. It was designated a Noteworthy Practice by 
the State Department of Education in 1978. 

. ■ CONTACT: Jim Cosby, Head Teacher 

Shasta Union High School District 
725 Cypress street 
• Redding, CA 96001 
(916) 241-3261 

23. OASIS 

Project O.A.S.I.S. (Opportunity at Suspension in Schools) is an alternative 
to suspension program for students ^o are removed from the classroom for 
fif ST'^r "^t continues to provide supervision and instruction 

for students. The entire schcc-1 climate benefits because all students need 
a safe, quiet learning environmtnt frse from threats, harrassment and non- 
productive noise. When disturbance-*; happen within the classroom students 
may be sent to O.A.S.I.S. in lieu cf suspension. This reduces the total 
niu^er of school suspensions and continues the educational process for 
students. Students need to have alternatives to suspension in an attempt 
to correct disruptive behavior and return to the school population as soon 
as possible. Although the program was developed at the junior high school 
level It IS .applicable with both elementary grade and high school level 
stuaents. 

CONTACT: Shereene D. Wilkerson, Assistant Principal 
Willis Jepson Junior High School 
580 Elder Street 
Vacaville, CA 95688 
(707) 446-6829 

A* 

Operation Success (New York State Department of Educution) 

Provides support services to high school students, both dropouts and those 
at risk of dropping out. Services included initial diagnostic vocational 
evaluation and functional assessment, educational internship experience, 
outreach rervices, person.U and family counseling, vocational skills training, 
career development services, community resource services, part-time job 
development and employment, and referral services. 

This is a cooperative Program of Federal Employment and Guidance Service, 
the New York City Board of Education and the United Federation of Teachers. 
February < 1984. 

CONTACT: Herbert Bienstock, Director 

Center fcr Labor and brban Programs 
Research and Analysis 
Queens College, House 41 
Flushing, N.Y. 11367 
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Parenting and Infant Ijevelopment 



The Lincoln Senior High School Parenting and Infant Developisent Drogram 
is intended to. keep teenage parents in achool end to help them learn 
be better parents through the development of decision-iaaJcing skills, 
values calrification, career education, and parenting skills. A pre- 
school is c^erated for toddlers and their teenage parents. It provides 
a variety of activities for the children and instruction in child devel- 
opment for the parents. A bi-monthly health clinic is held at the school 
to provide health examinations and to simulate a baby clinic. Volunteer 
health services are offered by a local pediatrician. The program „as 
selected as a Noteworthy Practice by the state Department of Education. 

CONTACT: Eleanor Jenson 

Lincoln Senior High School 
150 South 49th Street 
San Diego, OA 92113 
(619) 264-3r/l Ext. 128 



Peninsula Academies 

Stucients involved in the academy concept begin in the tenth grade and 
continue through the twelfth grade. They are enrolled in a core academic 
school within a school" program consisting of English, math, science and 
a laboratory class related to specific occupations. During the remainder 
of the oay they participate in regular school activities. The program h?s 
an exceptionally strong school/business partnership geared to existing job 
m-.rkets. Ten academies have been established in California covering 
health services, computers and electronics, hotel and restaurant occupa- 
tions, and business/banking skills. Results of a thorough evaluation are 
available. 

CONTACi': Mrs. Marilyn Raby 

Peninsula Academies *• 

Sequoia Union High School District 

480 James Street 

Redwrod City, CA 95062 

(415) ^69-1411 
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27. Positive Alter natives student Susp ^nc,-... (p.^^g) 

for dealing effectived wifh ^ ^"'^^^^^s in developing techniques 

seling for students exD^rW,-n^ f^^- ^ ^n-S^vadual and group coun- 
and counseling fo^ paS^S! " ^interpersonal confrontations, 

ITJI Reg^LTcL'ss'rL'-'h'l'n'": f """^ "Conuaunication Activities 

appreciate^e^ch oS:rVsiudent':ii:ol ^° 

Survival Source" help students wi^h^, ^^ ^"^^^^^^ Course". «aid "Hoine 

effectively within^^SeSlc^-^^l^^ Sor::::iro:::n\s?^ " 

CONTACT: John C. Kack ley FOR ASSISTANCE CALL: 
Supervisor/Consultant or 

Ralph E. Bailey Joyce E. Laz::iari 

Director, Project PASS National Diffusion Network 

Pupil Personnel SErvices California Facilitat*>r Center 

Demonstration Project ^^^^ Bayshore Highway 

Euclid Center Burlingarne, CA 94010 

1015 Tenth Avenue North ^"^^^^ 692-2956 or 
St. Petersburg, FL 33705 672-3494 
(813) 823-6696 (Ext. 45) 

28< Project FREE 

earlv deteri-i on - '^V^^'^^-"- This is accomplished through 

social diff^;°i"ti:s ^"^f ^^^^-."t*^— tion of behavioral, enot.ona?, or 
A uirrxcuities. It requires no extra cost for parents. 

fSJiff'' ^^^^ ^^^^^ ° '3°^ start in school by fosterino 

their child. "^^""^ ^° ^> to guide parentL in understanding 

CONTACT: Lillian Still we 11 
Project FREE 

Alta Vista Elementary School 
173 Oak Street 
Auburn, CA 95603 
(915) 885-1927 
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29. Project Intervention 



Pre-eii$)loyinent »ki. \s are stressed through the use of simulated work 
stations, after ^ich job training is provided for the majority of 
students. Proper student assessnent and the use of career oriented 
materials are major einphases of the program. The project utilizes 
funds from the Community Action Agencj^ Regional Occupational Program 
and the Vocational Education Act. 

CONTACT: Ms. Marilyn Matthews 

El Monte Union High School District 
3537 Johnson Avenue 
El Monte ^ CA 91731 
(818;' 575-2100 

30. Project TIED 

The project was developed to meet the needs of teenage mothers, students 
receive child care instruction along with assistance in obtaining a high 
school diploma or its equivalent. Emphasis is placed on job search skills, 
vocational training and job placement. The job place^nt rate ht.s been 
high. Although, the program was developed for teenage mothers, its concepts 
are applicable with many categories of disadvantaged youth. 

CONTACT: Mr. Ken Bryan 

Tulare Joint Union High School District 
700 E. Kem 
Tulare CA 93274 
(209) 686-0225 



31. School Retention Joint Ventxires 

This program vas developed by che school district in cooperation with the 
Industry Education Council and local businesses. Job preparation, job 
placement and followup take pl^ce on the site of a large shopping mall. 
Students are exposed to all aspects of local businesses. Placement rate 
is high. 

CONTACT: Mr. Jaynes Friedman 

San Mateo Union High School District 
650 Delaware Street 
San Mateo, CA 94401 
(415) 348-8834, Ext. 25f^ 
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32. School to Open Possibilities 



a. 



This program of fers a successful alternative to traditional schools by 
utilizing independent study and contract instruction ineU.ods S Set 
the needs of students.- s^:udent assessment is a vital con^nen^ Telling 

TiJ^lct^ ^T^ ^' "^^^'-y^-^ Skills «»d to the sSSJing of f ' 
nign school diploma or its equivalent. ^ ^ ^ 



CONTACT: 



Mr. Karl Modgling 
Ceres Unified School District 
P.O. Box 307 
Ceres, CA 95307 
(209) 537-4717 
538-0150 



^''!'}pr/yR}^:h. J/art/iershi p Tutoring Prog ram 

lllolZiTl^^^^^^^^ -Ploy^ent preparation and job 

types Of occup.ttS! l:n^~ ^s^^^^^^^^^^^^ 

all ages. '^^'^^^^^^ b adents and tutors and serves youth of 

CONTACr: Mr. Sam Taylor 

Senior/Youth Partnership Tutoring Program 
43 N. Green Street 
Sonora, CA 95370 
(209) 533-5641 



34. SLICE OF LIFE 

Project established an ongoing program to prepare secondary special 

Ini ll: K ^r?""" addresses the needs of special education students 
and can be used in conDunction with mainstreaming efforts. 

CONTACT: Edward Makowski 

Fremont Union High School District 
Blaney Continuation High School 
5S5 E. Homestead Koad 
Sunnyvale, CA 94087 
(^u8) 735-615 3 
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